


The aims of teaching and learning of MYP Language acquisition are 
to:
- Enable the students to develop multiliteracy skills through the use 

of a range of learning tools, such as multimedia, in the various 
modes of communication

- Enable the students to recognize and use language as a vehicle of 
thought, reflection, self-expression and learning in other subjects, 
and as a tool for enhancing literacy

- Develop the student’s communication skills necessary for further 
language learning, and for study, work and leisure in a range of 
authentic contexts and for a variety of audiences and purposes

Language Acquisition Cornerstones

Aims:



Interdisciplinary teaching

The language teaching process is propelled by the

interdisciplinary nature of language,

combining

• Language – related competences

• Meaningful and cognitively challenging 

contexts 

• CLIL approach

• Inquiry and research



LA COURSE: UNITS OF WORK

• Brain function and brain 
plasticity 

• Multiple intelligence theory

• Fixed and Open  mindset

• Human Ingenuity

• Consumerism

• Defining Art, the Value of Art

• Problems and Solutions

• Global Problems

• Fairness and Development

• Space Exploration

• Survival

• Happiness

• Genetic Engineering

• Nutrition and Health

• Addictions

• Urban Landscape



Teaching and learning through 
inquiry

Inquiry is the process that is used to move to 
deeper levels of understanding

Inquiry involves speculating, exploring, 
questioning and connecting 

Inquiry develops curiosity, and promotes critical 
and creative thinking

Inquiry develops conceptual understanding in 
Global contexts.



TEACHING FOR LEARNING

APPROACHES TO LEARNING 
SKILLD

Conceptual understanding 

A concept is a “big idea” – a principal or notion, the significance of 
which goes beyond particular origins, subject matter or place in time.

- Concepts represent the vehicle for students’ inquiry into the issues 
and ideas of personal, local and global significance

- Concepts express understanding, develop principles, 
generalizations and theories

- Students use conceptual understanding as they solve problems, 
analyze issues, evaluate decisions 

- Concepts promote the development of broad curriculum. 
Represent big ideas that are both relevant within and across 
disciplines and subjects, promote interdisciplinary learning.



A major goal of education in Letovo

What is a central challenge for us?

To create and implement effective practices to 
support students in becoming lifelong learners.

Producing widely read cultural elites?

Providing students, through language learning 
and the process of inquiry, with opportunities 
for intellectual engagement and the 
development of critical and creative thinking 

skills (International Baccalaureate Organization, 2018).



CLIL
‘CLIL is a term that encompasses a wide range of differing school 
practices. When you talk to someone about CLIL, it is advisable to 
establish what you both mean to avoid talking at cross-purposes’. 
(Ball, Kelly, Clegg, 2015)

‘It is perhaps because of this variation in the conceptualization of 
CLIL that rather recently some researchers in the field have begun 
to use the term ‘Pluriliteracies’ (Macaro, 2018). 



CLIL      A pluriliteracies approach to teaching for learning

What is the relationship between content 
and language in CLIL?

Hard CLIL or SOFT CLIL (Ball, Kelly, & Clegg, 2015)?

❑ Academic Achievement in the subject 
❑ or Language learning with achievement in 

content as a by-product?

The notion of integration - vacuous?
All uses of language are ‘about’ something and 

thus have ‘content’. 

❑ Will integrating content learning and 

language learning lead to richer learning 

experiences?

❑ Is connecting content and language learning 

enough for deep learning?



A pluriliteracies approach to teaching for learning

OPPORTUNITIES:

Learning a subject is not about reciting facts 
but about

❑ learners’ deeper subject understanding;

❑ a greater command of secondary discourse 
(cognitive discourse functions (CDFs) to structure 
and drive academic discourse);

❑ mastery of subject-specific literacies.

THREATS:

❑ very traditional, input-based and 
‘transmission’ approaches to classroom 
pedagogies as they create a lack of focus on 
output production and autonomous learning.

❑ a lack of sensitivity for the requirements of 
academic language (deficits in the academic 
language use and in the knowledge and 
mastery of academic forms of 
communication)



A pluriliteracies approach to teaching for learning

✓ Teach students to express their thoughts appropriately or functionally according to the 
genre(s) demanded.

✓ Teach to successfully navigate multimodal representations of knowledge.

✓ Explore the various ways of strengthening the connections between the conceptual 

continuum and communication continuum.

(Meyer, Coyle, Halbach, Schuck, & Ting, 2015)



What is the context of the 
discourse?
Who is our audience?
What is the purpose of our 
discourse production?

(Meyer, Coyle, Halbach, Schuck, & Ting, 2015)



The learning environment within the pluriliteracies model 
(Meyer, Coyle, Halbach, Schuck, & Ting, 2015):

❑ Rich subject-specific multimodal input, built 
on challenging tasks to engage learners in a 
process of co-constructing knowledge;

❑ opportunities for learners to 

demonstrate their understanding and to 

apply their knowledge across languages 

in different styles, various modes and for 

different purposes;



The learning environment within 
the pluriliteracies model (Meyer, 
Coyle, Halbach, Schuck, & Ting, 
2015):

❑ Spaces for reflection 

and awareness-raising; 



❑ opportunities to move beyond ‘knowledge 

about’ […] towards an education that 

promotes idea improvement and knowledge 

building.

The learning environment within 
the pluriliteracies model 
(Meyer, Coyle, Halbach, Schuck, & Ting, 2015):

❑ authentic problem-solving tasks; 



Education as a developmental activity

Knowledge about learning

❑ Strategic knowledge (e.g., the need to plan, 

monitor, and evaluate their learning and 

thinking;

❑ Knowledge about cognitive tasks (e.g., assessing 
the difficulty of the task, deciding wisely which 
learning and thinking strategies to use when);

❑ Self-knowledge (e.g., accurately judging one’s 
command of the material)

Being agentive

Creating the environment 

❑ where learner agency (the feeling of ownership and 

sense of control that students have over their learning) is 

being fostered 

❑ and when students are given more of a voice 

in what and how they learn.



Objectives

✓ to teach how learning works and what should be done to ensure it;

✓ to create opportunities for the students to enact agency;

✓ to challenge students 

to construct knowledge, 

to develop key skills, 

to develop the experience of doing ‘knowledge’ work, 

to use their ideas in the real world
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Points to cover

➢ planning a collaborative lesson / setting up 
goals

➢ collaborative lesson procedure and 
interdisciplinary transitions within the lesson

➢ instructions throughout the lesson

➢ students’ performance and reflection



Choosing lesson material
Stone Sour - Through Glass (2006)

• Contemporary song & music genre

• Simple chords & good for singing along

• Thought-provoking lyrics

• Rich vocabulary & grammar

• Eye-catching visual effects



Setting up goals / 
conceptual questions

Language Acquisition                                                   Music

How can visuals contribute 
to understanding the 
message of the song?

What benefits does 
singing together give?



Collaborative lesson 
procedure



Instructions / transitions
- Developing critical thinking

- Focus on collaboration

- Students’ self-expression

- Teachers as facilitators

- Audiovisual input

- Crossing subject boundaries



Outcomes
• Increased students’ engagement

• Effective collaboration among students and teachers

• Learning outcomes achieved for both subjects



Reflection



Thank you for your attention ☺


